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xv

Why The Art of Critical Reading?

We chose art as the theme of this book because, like written texts, art is a form of com-
munication. Like works of literatur e, works of art range fr om the easily understood 
to the enigmatic and thought provoking. In art, the viewer may dislike the unfamil-
iar, at least at f rst, but when he or she understands the “language” of art and its 
structure, the visual experience becomes richer . So, too, with written works. In the 
case both of written texts and art, the better a person understands the purpose and 
structure of the material, the mor e likely it is that person can interpr et it accurately 
and enjoy it.
 Art, like literature, sharpens our perceptions of life and requires us to re-examine 
our thoughts. Both artists and writers compose their works with a purpose in mind. 
And both artists and writers draw from their personal experiences and backgrounds 
to convey their emotional or intellectual messages. Both viewers of art and readers of 
literature must bring their own perspectives to bear when engaged in evaluation and 
interpretation.
 We emphasize these themes by introducing each chapter with a major work of 
art so that students may r each a deeper understanding of it. T o enhance students’ 
experience of the works of art, we include journal pr ompts to encourage students  
to form their own opinions and share them with their instructors and classmates. 
Throughout the text, we have included pr ovocative selections on a range of art-  
related topics, such as art r estoration, public art, art theft, the Mona Lisa,  modern 
art, Frida Kahlo, the V ietnam War Memorial, V incent Van Gogh, pr ehistoric cave 
art, and Egyptian artifacts. Our hope is that students will f nd much material in this 
book, both visual and written, to stimulate and  enrich them.

“Everyone who knows how to read has it in their power to magnify 
themselves, to multiply the ways in which they exist, to make their 

lives full, signifi cant, and interesting.”

—Aldous Huxley

Preface

The Art of Critical Reading Instructional Framework

The Art of Critical Reading allows students to take control of their study plan while 
providing engaging and diverse reading selections, multiple assessment opportuni-
ties, in-context essential vocabulary content, and an integrated print an d digita l 
 program designed to prepare students for reading in college and beyond.
 Hallmarks of this esteemed title include the following:

Engaging and diverse reading selections. Reading selections were chosen for their 
excellence, their contemporary relevance and interest, and their overall diversity. All 
have been class-tested.
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xvi Preface

● The text has 55 readings—24 of them new. In addition, there are 90-plus 
 readings in Connect Reading, and hundreds of others in McGraw-Hill’s custom 
 database, CREATE.

● Readings come from the variety of sources students are likely to encounter in 
their college classes—works of literature as well as selections from  magazines 
and newspapers, contemporary material as well as classics. While most of the 
selections are nonf ction, the text also includes poetry,  fables, and  cartoons.

Multiple assessments. Multiple assessments in the book and online help students 
test their knowledge so they can understand what their next steps will be in advanc-
ing their reading skills.

● Assessments are placed after each reading and at the end of chapters.
● Each chapter contains a series of exercises arranged sequentially, progressing 

from easy to diff cult.
● Mastery and review tests are interspersed throughout the text to reinforce skills 

and remind students that while individual skills may be practiced in isolation, 
the reading process is cumulative. These tests feature the type of questions that 
appear on standardized tests.

● Connect Reading places reading in the hands of students, giving them the oppor-
tunity to judge for themselves what they know and what they need to learn.

● LearnSmart Achieve offers students a continually adaptive learning experience, 
with ten reading topics and multiple learning objectives.

● The Power of Process guides students through performance-based assessment 
activities that require them to apply active reading strategies and demonstrate 
critical thinking and analysis of a reading selection.

In-context and essential vocabulary. Chapter 1 focuses on vocabulary development 
techniques and provides context practice. Part 5, dedicated to vocabulary 
 development, consists of ten units, each intr oducing a set of Latin or Gr eek word 
parts or homonyms. Students learn college-level wor ds associated with these wor d 
parts and then practice using the key words.

● Each reading includes vocabulary-in-context exercises, and each chapter 
 summary includes vocabulary review. Chapters and dedicated vocabulary units 
(in Part 5) include crossword puzzles for additional practice.

Essential study techniques. The Art of Critical Reading  shows students how to take 
control of their study plan thr ough integral study techniques, helping them study 
more effectively and manage their schedules throughout the term.

● Through multiple activities within the book, students are given an opportunity 
to learn the key skills necessary for success in school and in life.

● Ten highlighted study techniques are presented in the book. Examples  include 
skimming, scanning, underlining and annotating, taking lecture notes, and 
 outlining.

Methodical, step-by-step instruction to facilitate student learning. Students get the 
most out of the pedagogy and activities thr ough a variety of strategically designed 
paths.

● Each chapter contains a series of exercises arranged to progress from the 
 relatively easy to the quite diff cult.
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Preface xvii

● Pre-reading material that accompanies reading selections is organized in a con-
sistent format. A section titled “Getting the Picture” seeks to engage  students 
with the subject of the upcoming selection. It is followed by a “ Bio-sketch” of the 
 author, which in turn is followed by a section entitled “Brushing Up on Vocabu-
lary,” which offers a discussion of unusual words that appear in the  selection.

● Readings are formatted as they would appear in their original source.  Selections 
from magazines or newspapers are formatted to look like  magazine or news-
paper articles; textbook selections are formatted to look like textbooks. This 
gives the text a more varied appearance and eases  students’ transition to 
 readings they will encounter in other classes as well as outside school.

● “Comprehension Checkup” questions and “Vocabulary in Context” exercises 
follow the readings. Included also is a section entitled “In Your Own Words,” 
which provides open-ended questions designed to encourage  critical thinking 
and analysis. “The Art of Writing” follows next. This section  often includes 
 directions for longer written assignments, some of which will call for research. 
 Finally, the section called “Internet Activity” asks students to pursue online 
 research on interesting or unusual topics covered in the  selection.

● LearnSmart Achieve provides targeted instruction. Students view “just in time” 
learning resources as needed.

● Power of process supports holistic application of multiple reading strategies 
and metacognition about the reading process with guided reading  assignments.

What’s New in the Sixth Edition of The Art of Critical Reading, 
Fourth Edition

This book is organized along two dimensions. First, each successive part of the book 
focuses on skills an ef fective critical r eader must master . Second, the book begins 
with a narrow perspective, focusing on students’ personal experience, and then in-
creasingly broadens, focusing in turn on interpersonal, social, national, and interna-
tional issues. The book becomes increasingly challenging as it progresses, both in the 
selections presented and the critical r eading skills taught. Exer cises in each chapter 
are sequential, progressing from relatively easy to quite diff cult and using many 
formats in order to maintain student inter est. The instr uctor can choose among the 
exercises in accord with the needs of particular students or classes. The exercises are 
designed so that the instructor can have the students work individually or in groups.

Part 1, Life in College and Beyond, explores the skills likely to lead to a successful 
college experience.

New in Introduction: Excerpt from Power Learning by Robert S. Feldman, 
“Don’t Fool Yourself: Avoiding Everyday Problems in Critical Thinking”

New: Chapter 1, Developing a College-Level Vocabulary. This new chapter 
features words in context, word structure, and using a thesaurus.

New in Chapter 1: Excerpt from Gilbert’s Living with Art by Mark Getlein, 
“ Restoration”

Part 2, Discovering Meaning Through Structure, reviews the basic skills needed 
for effective critical reading.

New in Chapter 2: This chapter has an entirely new section on formulating 
 implied main ideas.
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New in Chapter 2: Excerpt from American History by Alan Brinkley, “Colonial 
Almanacs”

New in Chapter 2: Excerpt from THiNK by Judith Boss, “Advertising and the 
Media”

New: Chapter 3, Organizing Textbook Information and Interpreting Visual 
Aids. In this entirely new chapter, students are introduced to several methods 
of organizing textbook information: outlining, mapping, and creating a 
 compare-contrast chart. All these methods will help students study more 
 effectively and receive better test scores. Students apply these organizational 
 techniques to  material on the topic of stress from a psychology textbook by 
 Robert S.  Feldman. In addition,  students learn to interpret visual aids on the 
topic of stress.

New in Chapter 3: Excerpt from Essentials of Understanding Psychology by Robert 
S. Feldman, “Categorizing Stressors”

New in Chapter 3: Excerpt from Essentials of Understanding Psychology by Robert 
S. Feldman, “At Wit’s End”

New in Chapter 4: Excerpt from Child Development by John Santrock, “Sibling 
Relationships and Birth Order”

New in Chapter 4: Excerpt from Environmental Science by Walter P. 
 Cunningham and Mary Ann Cunningham, “What Can Individuals Do?”

New in Chapter 4: “A Son’s Memoir” by John Daniel

New in Chapter 5: Excerpt from Sociology by Richard T. Schaefer, “The Milgram 
Experiment”

New in Chapter 5: Excerpt from Essentials of Life-Span Development by John 
 Santrock, “Facing One’s Own Death”

Part 3, Interpreting What W e Read, emphasizes reading as an interpretive and 
 analytical process.

New in Chapter 6: Excerpt from Animal Wise by Virginia Morrell, “The 
 Laughter of Rats”

New in Chapter 6: Excerpt from Sociology by Craig Calhoun, “Deciding Whom 
to Marry”

New in Chapter 7: This chapter has several new exercises including identifying 
and interpreting f gurative comparisons in song lyrics and working with 
 symbols in paintings.

New in Chapter 7: Excerpt from L is for Lawless by Sue Grafton

New in Chapter 7: Excerpt from A Natural History of the Senses by Diane 
 Ackerman, “When Leaves Turn Color in the Fall”

New in Chapter 8: Excerpt from Lighten Up, George, by Art Buchwald

Part 4, Reading Critically, concentrates on developing critical reading and thinking 
skills. 

New in Chapter 9: Excerpt from Concepts of Fitness and Wellness by Charles 
Corbin et al., The Facts: “Nutrition Quackery”

New in Chapter 9: Excerpt from Food Rules by Michael Pollan

xviii Preface
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Preface xix

New in Chapter 9: Excerpt from American History by Thomas Patterson, “The 
Nature of Public Opinion”

New in Chapter 10: Excerpt from Living with Art by Mark Getlein, “Vincent Van 
Gogh “

New in Chapter 10: Excerpt from Images of the Past by T. Douglas Price, “The 
Cave of Lascaux”

New in Chapter 11: Excerpt from Understanding Your Health by Wayne Payne 
et al., “Mirror, Mirror”

New in Chapter 11: Excerpt from Nation of Nations by John West Davidson, 
“Revolutionary Clothing”

New in Chapter 12: Excerpt from Parenting without Borders by Christine 
 Gross-Loh, “I Buy, Therefore I’m Happy”

Part 5 , Vocabulary U nits, c ompiles a  s eries o f u nits f ocused o n d eveloping a 
 college-level vocabulary. The vocabulary units ar e now gr ouped in a dedicated 
 section with additional exercises and quizzes.

Features of the Learning Support System 
of The Art of Critical Reading

Together, The Art of Critical Reading, Connect Reading, the Annotated Instr uctor’s 
Edition, McGraw-Hill’s CREATE, and the Online Learning Center addr ess specif c 
needs of developmental reading courses.

Connect Reading
Connect Reading  is a compr ehensive and engaging digital pr ogram built fr om the 
ground up to addr ess the specif c needs of r eading courses and various r edesign 
models of instruction. Its innovative content and r evolutionary learning technology 
complement The Art of Critical Reading with the following:

LearnSmart Achieve offers 
students an adaptive, 
individualized learning 
experience designed to 
ensure the effi cient 
mastery of reading skills. 
By targeting students’ 
particular strengths and 
weaknesses, LearnSmart 
Achieve customizes its 
lessons and facilitates 
high-impact learning at 
an accelerated pace.
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xx Preface

Power of Process guides students 
through performance-based 
assessment activities using the 
pedagogy of strategies 
instruction, in which students use 
strategies to read and respond to 
the text, and then instructors can 
assess students’ depth of 
engagement with the text.

Writing Assignments with Outcomes 
Based Assessment allow instructors 
and departments to assess written 
assignments with custom rubrics built 
around learning outcomes and to 
generate detailed reports that support 
formative assessment and improve 
effi cacy at the student, section, and 
program levels.

● A thematic, leveled e-book reader and question bank provide approximately 
140 compelling readings and assessment options that instructors can incorpo-
rate into their syllabuses. Four pre-built assessments, aligned with the same 
topics and learning objectives in LearnSmart Achieve, may be used as static 
pre- and posttests for lower- and upper-level courses.

● McGraw-Hill Campus is a Learning Management System (LMS) integration 
service that offers instructors and students universal single sign-on, auto-
matic registration, and gradebook synchronization of McGraw-Hill Connect 
 products.

● Connect Insight™ is an analytics tool within Connect that provides a series of 
visual data displays—each framed by an intuitive question—to provide instruc-
tors at-a-glance information regarding how their classes are doing.

Annotated Instructor’s Edition
The Annotated Instructor’s Edition includes on-page teaching tips as well as answers to 
questions in the text.

McGraw-Hill’s CREATE
Through the McGraw-Hill CREATE platform, instructors can easily arrange chapters 
to align with their syllabus, eliminate chapters they do not wish to assign, and  arrange 
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Preface xxi

any of the Art of Critical Reading  content into a print or e-book text. Instr uctors can 
also add their own material, such as a course syllabus, a course rubric, course stan-
dards, and any specif c instruction for students.

Teaching Resources
The author draws on her 27 years of experience in the classr oom—as well as the 
 experiences of many other seasoned developmental r eading faculty—to of fer 
 pedagogical ideas that ar e ef fective and easy to use. The Instr uctor’s side of the 
 Online Learning Center, written by the author, contains the following:
 Instructor’s Manual  and Hando uts. The Instructor’s Manual  has been written 
with the diverse needs of reading instructors in mind. Faculty who are new to teach-
ing reading will appreciate the teaching suggestions for each chapter.
 The Instructor’s Manual also includes a number of exer cises that can be used for 
in-class, hands-on practice. These copy-and-go pages make preparing for class easier.
 Chapter Quizzes and Test Bank. The chapter quizzes and test bank are designed 
to test students’ literal comprehension of chapter content. They can be used to moti-
vate students to r ead the chapters, and they ar e designed to be easily administer ed 
and graded.
 Topical PowerPoint Presentations.  PowerPoint slides summarize the instr uc-
tional content of each chapter for classroom presentation.
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No textbook is cr eated without the assistance of many people. I r elied on the 
thoughtful r eactions a nd s uggestions o f c olleagues a cross t he c ountry w ho 

 reviewed the project at various stages.

Barbra Cox, Redlands Community College

Ann Iseda, Jackson Community College

Brook Mayo, Asheville Buncombe Technical Community College

Laura Meyers, Hawkeye Community College

Robbi Muckenfuss, Durham Technical Community College

Debra Slaton, Cisco College-Abilene

Gene Voss, Houston Community College-Central College

Elizabeth Wilber, Palm Beach State College-Eissey Campus

Danny Wyatt, Leeward Community College

I owe a special thanks to the honest and valuable criticism from my colleagues in the 
Maricopa Community College District. In particular , I would like to thank Cindy 
Ortega, Mary Jane Onnen, Gwen W orthington, V iva Henley, Gina Desai, Gaylia 
 Nelson, Pam Hall, and Karen Irwin. Others who helped in this edition and in pr evi-
ous editions are Cindy Gilbert, Marilyn Brophy, Nancy Edwards, Arlene Lurie, Carol 
Jones, Lynda Svendsen, and Jim Reynolds.
 My sincere gratitude goes to those at McGraw-Hill involved in the production of 
the fourth edition of The Art of Critical Reading.  These include Lisa Pinto, Executive 
Director of Development; Kelly V illella, Executive Brand Manager , Developmental 
English; Dana W an, Coor dinator, Developmental English; Jane Mohr , Full Service 
Content Project Manager; LouAnn W ilson, photo r esearcher; Wesley Hall, literary 
permissions; and Ruma Khurana, Senior Project Manager. I am especially grateful to 
my developmental editor, Susan Messer, for all her har d work and sound advice to 
make Art 4e as good as it can possibly be.
 I also wish to thank my students, who in addition to r eading the selections and 
completing the exercises, made many helpful suggestions.

Rita McCarthy
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The School of Athens (1510)
by Raphael 
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Chapters in Part 1
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Chapter 1 Developing a College-Level Vocabulary 28

Life in College 
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View and Refl ect
1. This painting by Picasso is quite large. In fact, the three musicians, which include a 

Harlequin and a monk, are approximately life-size. What instruments are recognizable 
in the painting?

2. What animal is depicted on the left? Although the animal’s body parts are 
disconnected, what parts can you clearly recognize?

3. What is the overall mood of the painting? Is it a solemn or happy occasion?
4. The painting is done in the cubist style, which tries to portray three-dimensional 

objects in a two-dimensional space. The result is a fl at jigsaw puzzle effect. Which 
parts of the painting give the feeling of something being cut out or pasted on paper?

Three Musicians (1921) BY PABLO PICASSO

Applying Creative 
and Critical Thinking

INTRODUCTION

Picasso, Pablo (1881–1973) © ARS, NY Three Musicians, Fontainebleau, summer 1921, Oil on canvas, 
697 3 70 3/40(200.7 3 222.9 cm). Mrs. Simon Guggenheim Fund. The Museum of Modern Art, New York, NY, U.S.A. 

Digital Image © The Museum of Modern Art/Licensed by SCALA/Art Resource, NY/ARS. 
© 2014 Estate of Pablo Picasso/Artists Rights Society (ARS), New York
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INTRODUCTION Applying Creative and Critical Thinking 3

Introductory Puzzle
At right you will fi nd a crossword 
puzzle that will introduce you to 
the material covered in this book. 
The answers to some of the clues 
can be found in the Table of 
Contents and the Index. The 
Table of Contents shows you the 
major divisions of the book. The 
Index, found at the back of the 
book, is an alphabetical listing of 
many  important topics and the 
page numbers on which the 
information is located. For a few 
answers, you may have to search 
through the book itself. Happy 
Hunting! 

ACROSS CLUES
 6. Chapter 5 discusses patterns of 

.
 8. The title of the textbook is The 

 of Critical Reading.
 9. Charles Finney’s selection dis-

cusses the western diamondback 
.

12. A discussion of inference is 
found in Chapter .

14. The last name of the coauthor 
of this book who attended the 
 University of Redlands.

16. An author whose purpose is to 
 will provide readers 

with knowledge or information.
19. Marian Wright Edelman was 

born in the state of .
22. Chapter 2 discusses topics, main 

ideas, and .
23. One type of pattern of 

 organization is called cause 
and .

24. According to Vocabulary 
Unit 3, the pref x for nine is 

.

1 2 3 54

6 7

8 9

11 12

13

14 16  15  

1718

2019 21

23

2624 25

2827

31

29

10

22

30

27. One type of pattern of organization 
is called  and  illustration.

28. The last name of the coauthor of 
this book who has taught ESL 
classes.

30. Figurative language compares 
two or more  things.

31. Study Technique 7 is titled 
.

DOWN CLUES
 1. Chapter 10 has a selection 

by Raymond Carver titled 
“  Mechanics.”

 2. Most reading selections begin 
with a section titled “Getting the 

.”
 3. One type of logical fallacy is 

called  analogy.
 4. The Introduction features a 

painting by well-known artist 
Pablo .

 5. Frida Kahlo (Chapter 8) was 
married to Diego .

 7. Study Technique 6 is titled 
.

10. Dave Barry wrote for the 
 Herald.

11. Study Technique 4 will teach 
you how to write summaries of 

 articles.
13. An author’s purpose may be to 

 a reader or to try to 
change the reader’s  opinion.

15. Something perceptible to the 
touch is  (Vocabulary 
Unit 8).

17. Chapter 9 discusses the difference 
between  and  opinion.

18.  stacking is one type of 
propaganda technique.

20. “The Bill of ” is a 
 selection in Chapter 12.

21. Michael J. Fox wrote the book
.

25. Bar graphs provide informa-
tion by means of horizontal or 

 bars or columns.
26.  Ying Lin designed the 

Vietnam Veterans Memorial.
29. Test-taking  are found in 

the Appendices. 
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Becoming a Successful Student

Throughout this textbook we pr esent various study-reading techniques. When you 
study, you need to choose the technique that works best for you and is most appr o-
priate for the type of material you ar e trying to learn. The f rst technique we intr o-
duce is scanning.

STUDY TECHNIQUE 1

Scanning
Scanning is the process of quickly searching through 
reading material in order to locate specifi c bits of infor-
mation, such as a specifi c name, date, fact, or statistic. 
When you scan, you don’t start at the beginning and read 
until you get to the end. Instead, you run your eyes rap-
idly over the material to fi nd the information that’s im-
portant to you. When you go to the dictionary, you scan 
down through the list of words until you locate the one 
you are looking for. Most of us use scanning techniques 
when we search for a particular topic in the index of a 
textbook, or search a Web page for the time and location 
of a movie. If you are scanning to answer a specifi c ques-
tion, remember these tips:

• Look over the material in its entirety to get a sense 
of how it is organized. Is it organized alphabetically, 
chronologically, or categorically? 

• Note the headings and subheadings to determine 
which sections are likely to have the answers you are 
looking for.

• Look for the answer to only one question at a time.
• When you locate a key word, read the surrounding 
material carefully to determine its relevancy.

• When you fi nd your item, read to confi rm that the 
 information answers your specifi c question.

 Scan through the selection “Cr eativity” on pages 5–7 to f nd the answers to the 
following questions.

 1.  thinking produces many answers to the same question. 

 2. Conventional intelligence tests require  thinking.

 3. The creative process is a -step sequence.

 4. In the  step, you churn ideas around in your head.

 5. Creative people are motivated more  than externally.

 6. Pablo Picasso created more than  paintings.

 7. Creativity is the ability to come up with  solutions to 

problems.

 8. Thomas Edison said that creativity is  percent inspiration 

and  percent perspiration. 

 One of the desired outcomes of a college education is the ability to think critically. 
But it’s important to be able to think creatively as well. A creative thinker can gener-
ate many solutions to a problem, and a critical thinker can determine which solution 
is the best.
 The selections that follow will explain the pr ocesses of cr eative and critical  
 thinking.
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SELECTION

“Intelligence and creativity are not the same thing.”

GETTING THE PICTURE
The infl uential artist Pablo Picasso once said, “Every child is an  artist. The 
problem is how to remain an artist once he grows up.” Picasso, noted for 
his creativity, meant that children are unafraid to try new things even at the 
risk of feeling foolish or experiencing failure. As we age, many of us place 
more emphasis on saving face, being practical, and thinking inside the box.

Picasso, as the story goes, took a walk around his yard one day and saw 
an old, rusted bicycle. He took the seat and the handlebars back to his 
studio and welded them together to create his famous sculpture of the 

head of a bull. The selection below explains the creative process and the characteris-
tics of creative thinkers like Picasso who don’t just think of a bicycle seat as something 
to sit on. Perhaps, after reading the selection, you’ll be able to unleash some of your 
own creative energy.

BIO-SKETCH
John Santrock is a professor of psychology and human development at the  University 
of Texas. He is the author of many popular, well-regarded textbooks.

BRUSHING UP ON VOCABULARY
divergent differing; deviating; having no fi nite limits

convergent coming together; merging

Bull’s Head 
(1942)  BY PABLO PICASSO

Pablo Picasso (1881–1973) 
© ARS, NY. Bull’s Head, 

(Seat and handles of a 
 bicycle). 1942. Assemblage, 

leather, metal, 33.5 3 43.5 3 
19.0 cm. MP330. Photo 

 Beatrice Hatala. Musées 
 Picasso, Paris, France. 
© 2014 Estate of Pablo 
 Picasso/Artists Rights 

 Society (ARS), New York

Excerpt from

PSYCHOLOGY

by John Santrock

CREATIVITY

What does it mean to be creative? Creativity is the ability to think about  
something in novel and unusual ways and to come up with unconventional  
solutions t o p roblems. I ntelligence a nd c reativity a re n ot t he sa me t hings. 
Many highly intelligent people produce large numbers of products, but the  
products are not  necessarily novel. Highly creative people defy the crowd,  
whereas people who are highly intelligent but not creative often tr y simply to 
please the crowd.
 Creative people tend to be divergent thinkers. Divergent thinking  pro-
duces many answers to the same question. In contrast, the kind of thinking re-
quired on conventional intelligence tests is convergent thinking. For example, 
a typical item on an intelligence test is “How many quarters will you get in return 
for 60 dimes?” There is only one correct answer to this question. However , the 

“All acts performed 
in the world begin with 
imagination.”

—Barbara Grizzuti 
Harrison

1

2
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following question has many possible answers: what image comes to mind when 
you hear the phrase “sitting alone in a dark room”?
 Thinking further about intelligence and creativity , most creative people are 
quite intelligent, but the reverse is not necessarily true. Many highly intelligent 
people are not very creative.

Steps in the Creative Process

The creative process has often been described as a fi ve-step sequence:

 1. Preparation. You become immersed in a problem or an issue that  interests 
you and arouses your curiosity.

 2. Incubation. You churn ideas around in your head. This is the point at which 
you are likely to make some unusual connections in your thinking.

 3. Insight. At this point, you experience the “Aha!” moment when all the 
pieces of the puzzle seem to fi t together.

 4. Evaluation. Now you must decide whether the idea is valuable and worth 
pursuing. Is the idea really novel, or is it obvious?

 5. Elaboration. This fi nal step often covers the longest span of time and the 
hardest work. This is what the famous twentieth-century American  inventor 
Thomas  Edison was talking about when he said that creativity is 1 percent 
inspiration and 99 percent  perspiration. Elaboration may  require a great 
deal of  perspiration.

Characteristics of Creative Thinkers

Creative thinkers tend to have the following characteristics:

  Flexibility and playful thinking. Creative thinkers are fl exible and play with 
problems, which gives rise to a paradox. Although creativity takes hard 
work, the work goes more smoothly if it is taken lightly. In a way humor 
greases the wheels of creativity. When you are joking around, you are more 
likely to consider any possibility. Having fun helps to disarm the inner  censor 
that can condemn your ideas as off base.

  Inner motivation. Creative people often are motivated by the joy of creat-
ing. They tend to be less inspired by grades, money, or favorable  feedback 
from  others. Thus creative people are motivated more internally than 
 externally.

  Willingness to risk. Creative people make more mistakes than their less 
imaginative counterparts. It’s not that they are less profi cient but that 
they come up with more ideas, more possibilities. They win some, they 
lose some. For example, the twentieth-century Spanish artist Pablo 
 Picasso created more than 20,000 paintings. Not all of them were 
 masterpieces. Creative thinkers learn to cope with unsuccessful projects 
and see failure as an opportunity to learn.

  Objective evaluation of work. Despite the stereotype that creative people are 
 eccentric and highly subjective, most creative thinkers strive to  evaluate 
their work  objectively. They may use an established set of  criteria to make 
judgments or rely on the judgments of  respected, trusted others.

3

The Hay Fever Hat 
(which places a roll of 

toilet paper on the 
wearer’s head) allows 
you to blow your nose 
whenever you need to.

4

5

6

7

“Creativity requires the 
courage to let go of 
certainties.”

—Erich Fromm

8

9
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Living a More Creative Life

Here are recommendations for achieving a more creative life:

Try to be surprised by something every day. Maybe it is something you see, 
hear, or read about. Become absorbed in a lecture or a book. Be open to 
what the world is telling you. Life is a stream of experiences. Swim widely 
and deeply in it, and your life will be richer.

Try to surprise at least one person every day. In a lot of things you do, you 
have to be predictable and patterned. Do something different. Ask a ques-
tion you normally would not ask. Invite someone to go to a show or a mu-
seum you have never visited.

Write down every day what surprised you and how you surprised others. Most 
creative people keep a diary, notes, or lab records to ensure that experi-
ences are not fl eeting or forgotten.

When something sparks your interest, follow it. The world is our business. We 
can’t know which parts are more interesting until we make a serious effort 
to learn as much about as many aspects of it as possible.

Take charge of your schedule. Figure out which time of the day is your most 
creative time. Carve out time for yourself when your creative  energy is at its 
best.

Spend time in settings that stimulate your creativity. Many report their highest 
levels of creativity occur when they are walking, jogging, driving, or swim-
ming. These activities are semiautomatic in that they take only a certain 
amount of attention while leaving some free to make connections among 
ideas. Highly creative people also report coming up with novel ideas in the 
deeply relaxed state we are in when we are half-asleep,  half-awake.

To evaluate the extent to which you engage in creative thinking complete the 
following chart.

10
“The world is but 
a canvas to the 
 imagination.”

—Henry David Thoreau

11

12

13

14

15

16“The best way to 
have a good idea is 
to have lots of ideas.”

—Linus Pauling

17

How Creative Is Your Thinking?
Rate each of the following items as they apply to you on a scale from 1 5 not like me at all, 
2 5 somewhat unlike me, 3 5 somewhat like me, 4 5 very much like me.

 1. I am good at coming up with lots of new and unique ideas. 
 2.  I like to brainstorm with others to creatively fi nd solutions  

to problems.
 3.  I’m a fl exible person and like to play with my thinking. 
 4.  I like to be around creative people, and I learn from how they think. 
 5. I like to be surprised by something every day. 
 6. I wake up in the morning with a mission. 
 7.  I search for alternative solutions to problems rather than giving a  

pat answer.

continued
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COMPREHENSION CHECKUP

True or False

Indicate whether the statement is true or false by writing T or F in the blank  provided.

  1. Intelligence and creativity are precisely the same thing.

  2. Many highly intelligent people are not very creative.

  3.  In the creative process, evaluation takes the most time and requires the 
hardest work.

  4. Humor is an asset in the creative process.

  5. External motivation plays a large part in the creative process.

  6. Creative people have a positive attitude toward failure.

  7. Most creative thinkers are highly eccentric.

  8.  To live a creative life, the author recommends being open to new 
 experiences.

  9. Predictability is an essential characteristic of the creative life.

 10.  People sometimes come up with creative ideas when they are doing a 
physical activity that requires little mental energy.

Vocabulary Practice

Answer the following in the blank provided.

 1. You put your car in reverse. Are you going forward or backward? 

 2. Your cousin is prof cient at typing. Is she skilled or unskilled? 

 3. If you come up with a novel way to travel, are you coming up with something 
that is new or something that has been done before? 

 4. If you are striving for an A in class, are you making a strong effort or a weak 
one? 

 5. If you got a f eeting glimpse of a friend at a basketball game, did you see a 
great deal of her or very little? 

How Creative Is Your Thinking? (continued)

 8.  I know which set ings stimulate me to be creative, and I try to  
spend time in those set ings.

 9. I tend to be internally motivated. 

Total your scores for all 9 items. Your creativity score is . If you scored 32–36 points, you 
likely are a creative thinker. If you scored 27–31 points, you are inclined to be creative, but could 
 benefi t from thinking about some ways to get more creativity in your life. If you scored 26 or below, 
seriously think about ways to become more creative.

(John Santrock, Psychology, 7/e, 2003)
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 6. If you def ed your commander, are you being obedient or  disobedient?

 7. If your thinking is f exible, can you change your mind about something, or must 
you “stick to your guns”? 

 8. If you take a test with all multiple-choice questions, are you  taking an objective 
test or a subjective one? 

 9. If you disarm an alarm system, are you turning it on or off?
 

 10. If the label on the medicine bottle says, “For external use only,” should you 
swallow the medicine? 

 11. Give an example of something that is completely predictable. 

 12. What is wrong with using stereotypes? 

In Your Own Words

 1. Give your own def nition of creativity.

 2. What does the author mean when he says, “Humor greases the wheels of 
 creativity”?

 3. Study the following problems to determine how creative you are.
a. What objects can you think of that begin with the letters “br”?
b. How could discarded aluminum cans be put to use?
c. How many uses can you think of for a newspaper?
d. What would happen if everyone suddenly lost the sense of  balance and 

could no longer stay upright?

 4. How is Garf eld illustrating creative problem solving in the  cartoon  below?

GARFIELD © 1995, PAWS INC. Reprinted with permission of Universal Uclick. All rights reserved.

GARFIELD ®

 5. Which of the following is more likely an example of creative thinking? Explain 
the reasons for your choice.
a. A 16-year-old trying to come up with as many reasons as she can to explain 

her poor grades to avoid being grounded.
b. A 16-year-old taking a multiple-choice test.

 6. When a group tries to come up with as many solutions to a problem as possible, 
it’s called brainstorming. Why is this technique considered a creative thinking 
 strategy?




